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INTRODUCTION 
The Logan City Elementary Schools have been using par-
ent-teacher conferenoes as a method ot reporting pupil pro-
... ~, 
gress tor the past three years. This study is an attempt to 
determine those items parents and teachers want discussed 
in conferences. 
The literature reviewed by the author was of a general 
nature, as is most ot the materials found in our current 
periodicals and texts that concern themselves with parent-
teacher conferences. It is, however, very basic to a good 
conferenoe situation. 
2 
STAT~ENT OF PROBLEM 
This investigation was an attempt on the part of the 
author to make a contribution in the field of reporting 
pupil progress in the Logan City Schools by providing in-
formation with regard to the following questions. 
1. What are the areas of agreement among educators as 
to the relative importance of' items discussed 1n parent-
teacher conferences? 
2. What are the areas of agreement among parents as 
to the relative importanoe of items discussed in parent-
teacher conferences? 
3. In what areas do parents and educators agree as 
to the relative importance of items discussed in parent-
teacher conferences? 
4. What are the areas of agreement among parents and 
teachers as to the extent they wish given items discussed. 
3 
REVIEW OF THE LITERATURE 
Introduction 
There are numerous ways, both written and oral, in 
which the schools can report pupil progress to parents. 
Promising practices include parent-teacher conferences, 
notes to parents, combination of narrative reports and 
parent-teaCher conferences, and progress cheek sheets in-
dicating, among other things, attitudes and behavior. 
Educators have long recognized the inadequacy of the 
report card and the traditional marking sy.stem. Studies 
show that no two teachers mark Just alike, even with a com-
mon set or standards to follow. Children work for marks 
rather than self-improvement. Marks, alone, oannot and do 
not tell a complete story. ;J 
Elsbree (4) pOints out that many thoughtful educators 
believe that the whole philosophy- underlying the assignment 
of marks in the elementary school is unsound. This practice 
promotes superfioial and insincere scholarship. The student 
loves the mark and not the wisdom whioh it presumably symbol-
izes. The motivation is false and is comparable in nature. 
to rewards and wages. 
He further states that grades encourages poor teaching. 
As long as teachers can badger pupils into studying their 
lessons and performing their tasks by threatening them with 
poor marks, there will be a strong temptation to ~ubstltute 
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this control over marks for good teaching. 
Elsbree also feels tha.t the traditional marking schemes 
produce barriers between teachers and pupils and interfere 
with the establishment of rapport. It places them in a 
dual role as counselor and judge. Many teachers are not 
able to serve successfully in these two roles. 
The following section contains the ideas of a few ot 
the leading authorities, principals, and teachers as to why 
we should have parent-teaoher conferences, how to conduct 
the conference'interview, and what should be discussed. 
Why parent-teacher conferences 
The preceding paragraphS have pOinted up the inade-
quaoies of the using marking systems as a method of report-
ing pupil progress. As we review the values to be found in 
parent-teacher conferences we must ask i! they have anythlD.g 
to add by way of improvement. 
The Staft of Guidance and Counselor Training (9) at 
Michigan State College published a pamphlet in 1955 that 
enumerated a few of the purposes and po.si ti va oontri b~tions 
of parent-teacher conferences. It provided an opportunity 
for a closer working relationship between teacher and par-
ents. Parents developed a greater insight into the school 
and the problems their children taoe, and gained a feeling 
that they playa more integral part in their child's educa-
tion and training. The conferences stimulated both parents 
and teaohers to provide a better environment for the child. 
It provided an opportunity for parents and teachers to 
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develop a mutual understanding ot the child and a greater 
respect tor each other. It resulted in improved communioa-
tion since two thousand to four thousand words can be ex-
ohanged in a 20 minute oonference. Special abilities and 
problem areas are established and qualified or explained as 
necessary. Emphasis can be placed on the total growth ot 
the child in a way not possible in a written report. It 
provides less opportunity tor misunderstandings on the part 
of parents and teachers. Teachers develop better perspeotive 
beoause they come to realize more fully the interaction of 
the child with other environmental foroes. The child is 
more secure since he knows the teacher and his parents are 
working together for him and not at cross-purposes. Finally, 
they point out that conferenoes are excellent public rela-
tions media. 
The actual meeting of teacher and parent in a conferenoe 
is probably more meaningful than any other form of reporting 
pupil progress according to Byron Callaway (2). The conver--
sation can be allve and warm, where the·same information in 
a written report may seem cold and uninteresting. 
He lists three of the most important advantages ot the 
conference for reporting child growth as: the difficulty 
.--.~-",. ..... 
of disliking someone you know, the importance of informed 
/ i"""--_. ___ ._ .._.. . .. _ 
citizens to help us expose unjust criticism Bnd attain max-
imum benefits for public education, and the most important 
advantage of knowing the pupil and bis problems to a greater 
extent and thereby being able to render greater service to him. 
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In May, 1954, a survey of parents with children in the 
Logan City Schools was made regarding parent-teacher confer-
ences. According to Dr. Parry Wilson, Director ot Testing 
and Guidance in Logan City Schools, ninety-five percent of 
the parents responding to the-questionnaire felt they had 
gained a better understanding of their children through 
the conference situation. Ninety-six percent of the parents 
felt they had gained a better understanding of the schools 
because of the conferences. Ninety-eight percent of the 
responding parents expressed the opinion that because ot 
oonferences they now had a stronger desire to cooperate 
more closely with the schools in working out a program that 
would help their child develop mentally, socially, physical-
ly, and emotionally. This information is available in more 
detail in mimeographed torm from the otrice of the Director 
ot Testing and Guidance tor Logan City Schools. 
Judson, at al. (7) express a unique idea regarding con-
trol ot the reporting situation. They feel the teacher has 
better control over the time and attitude of the parents it 
the progress report 1s presented in a conferenoe situation. 
Eva H. Grant, editor of the National Parent Teacher, 
the official magazine of the Parent-Teacher Association 
states that no single instrument is more important in 
building mutual understanding that the personal conferences. 
She says that these talks are essential if parents and 
teachers are to understand the child's rate of growth, 
interests, capaoities, and emotional needs. 
" The home and the school have joint responsibility for 
a child's development aocording to Katherine E. D'Evelyn (3). 
What happens to him 1n either place atfects his total be-
havior. Home and school must cooperate 1n working out a 
suitable program for him. This author feels that the indi-
vidual parent-teacher conference is one ot the most satis-
ractory means ot making this planning possible. 
There are many advantages that can be gained by the 
wise use of the parent-teacher conference as one method of 
reporting pupil progress. The following section gives ad-
ditional information by various authors concerning better 
methods of conducting the interview to insure getting the 
full measure of benefits inherent within. 
How to conduct ~ conference interview 
Callaway (2) says the opening of the conference 1s very 
important and should be started on a pleasant note. It is 
the teachers responsibility to put the parent at ease. 
Re also notes that the child's weaknesses and unfavor-
able attitudes should be topiCS for discussion, snd the par-
ents should be informed of what the school is attempting to 
do to help the child. He also indicates that we should en-
courage parent participation by every possible means. 
D'Evelyn (3) otters a rather extensive guide for con-
ducting conferences. She begins by pointing out that each 
parent is unique in his personality and his problems. It 1s 
the responsibility of the teacher to make the conference 
successful. Conditions attending parent-teacher conferences 
e 
should include such provisions as: There should be no inter-
ruptions. Accept what the parent says as true. Never argue 
with them. Don't assume the parent wants help or advice. 
Be constructive and positive but don't criticize. Let any 
advice or suggestions grow out of mutual discussions. 
When special help is needed, let a trained person take over. 
Close eaoh conference on a constructive, forward-going note. 
A device tor selt-evaluation of parent-teacher confer-
ences was worked out by Judson, at ale (7). They indicate 
the conferences will be successful if these questions can 
be answered in the affirmative. 
These practices are important. Do I 
1. Attempt to have a conference with every parent? 
2. Try to be a good listener so that I too may 
learn trom the conference? 
3. Try to be a good leader and enoourage discus-
sion so the parent feels that the problems 
are neither his nor mine, but ours? 
4. Use lay language as much as possible and make 
clear any professional terms I may use? 
5. Include all the favorable reports for each Child, 
but give parents a true picture of the child's 
performance in relation to his ability? 
6. Make every parent teel that his child is 1n 
good hands? 
7. Treat every parent as a friend? 
8. Show parents that I like my work? 
A teaoher from Montgomery, Maryland, Anna Raymond (8), 
reports that she makes every effort to avoid placing respon-
sibilIty upon the child which properly rests upon the home 
or SChool. She 1s convinced that major emphasis should be 
placed on the phases of a Child's development in which im-
provement 1s most possible. 
The Staft of Guidance and Counselor Training (9) at 
Michigan State College state that the teaoher in a conference 
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should be tactful, state the facts, indicate a genuine inter-
est, and avoid oomparisons, particularly of siblings. 
~bat should ~' discussed 
'When a program of parent-teacher conferences is intro-
duced into a school system or a teacher or parent is ap-
proaching his first conference experience it is usually 
accompanied with a feeling of dread or fear. This can be 
dispelled if adequate preparation is made by the teachers 
and it parents have been well-informed concerning the pur-
poses ot the conferences Bnd what is expected of them. 
Elsbree (4) defines the problem of what should be dis-
cussed in P. T. conferences in the following statements: 
, ~To provide information necessary for a 
sound working relationship between these two 
institutions (the home and the school) in the 
guidance ot the child, is the major purpose of 
reporting. Other secondary objectives, suoh as 
keeping the public informed, developing school 
support, and stimulating teachers to become ac-
quainted with their pupils, are incidental to 
this function and should never be allowed to 
obscure the primary objective of the reporting 
system. 
One of the first questions to arise 1n 
trying to achieve this main purpose of report-
ing is what should the school tell the parents 
about their children. The progressive schools 
are making an effort to inform parents on all 
phases of pupil growth. This practice is basic-
ally sound and 1s one of the first objectives 
to be considered in formulating a program of 
reporting. To achieve this goal, it is neces-
sary to break down ohild development into a 
number of classifications in harmony with the 
aims of the elementary school. ' 
Hogge (6) worked out a suggestive list of topics tor 
parent-teacher discussions and olassified them under these 
headings: Physical development of child, Development of 
10 
child as social being, Emotional growth, and Mental growth, 
with appropriate items under each heading. 
Taylor (11) made up some check lists of items that were 
\ discussed by parents and teachers in his study of thirty-
five parent-teacher conferences at the Whittier Training 
School in Logan, Utah. His classifications were basically 
the same as Miss Hogge's. Mr. Taylor's study was an ob-
jective look at the actual items discussed by parents and 
teachers in thirty-five conferences. 
Adams, at a1. (1) worked out a suggestive list of 
topicS for parent-teacher discussion that included the same 
classifications; physical, social, emotional and scholastic. 
There is an apparent agreement among writers in the 
field as to the breakdown or classification of the areas 
ot child development to be discussed in conferences. These 
areas were developed in the questionnaire used for this 
study by the author. 
11 
PROCEDURES 
A questionnaire was developed with the aid ot sugges-
tions trom my committee, the teachers in the Wilson School, 
literature dealing with parent-teacher conferences, liter-
ature on child development, and my own experience in oon-
ferencing. Much of the material for the sections dealing 
with specific items and social and emotional growth was 
adapted from Childrens Behavior ~ Teachers Attitudes by 
E. K. Wickham (12). The items were limited to the ones 
felt to be important by the sources mentioned. 
Permission was granted by Superintendent Sherman Eyre 
ot the Logan City Schools to administer the questionnaire 
to the teachers and parents of the Logan Elementary Schools. 
Ther were distributed by the principals of the four elemen-
tary schools. The"y were given to the oldest child in each 
ramily represented in the school. The individual teachers 
were responsible for collecting them as they were returned. 
Each elementary sohool teacher and prinoipal was also given 
a questionnaire. Six hundred ninety parents and thirty-
tour educators returned questionnaires, either partially or 
completely filled out. 
The items to be discussed were broken down into three 
categories: Academic Achievement, Social and Emotional 
Growth, and PhYSical Development and Health. 
The items were rated "very important" (3), "important" 
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(2), "unimportant" (I), and "need not or should not be dis-
cussed" (0). The ratings were tabulated and analyzed with 
the objectives as listed in the statement of the problem. 
In the area of social and emotional growth a section 
was included titled "Specific Items". It was designed to 
give the participants a choice as to the extent they wished 
to have any given item discussed. An attempt was made to 
list a normal or near normal statement, a left-or-normal 
or negative statement. and a right-of-normal or positive 
statement. In this way it was anticipated that we may get 
an indication of the type of specific item a parent or 
educator might consider most important if it applied to 
the child being discussed 1n a conference. 
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EXPLANATION OF TABLFS 
Tables one, two, four, five, seven, and eight are rank 
order tables showing how the respective items were ranked 
by the parents or the teachers in each area of child develop-
ment. A percentage is given at the lett of the rank num-
ber. This gives the percentage ot the participants that 
ranked the item "very important". When an exact tie 
occurred the items were ranked by considering the percent-
age ot participants rating it "important ft • 
Tables three, six, nine, and ten give two comparisons 
as to how each item was rated by parents and by teachers. 
It gives a rank order comparison and a percentage comparison. 
It also gives an average rank order which was arrived at by 
giving the educator's peroentage on each item equal weight 
with the parents percent rating and averaging the two. 
Table twelve and thirteen give the total picture as to 
how parents and how educators rated each item. 
Table eleven gives a different picture of the area of 
specific items dealing with Bocial and emotional growth. 
In this section groups of three related items were consid-
ered and rated as to their importanoe as items to be dis-
,,/. 
cussed in parent-teacher conferences. Table eleven gives 
the number of instances each type of item (negative, normal, 
or positive) received the highest total vote in its group 
of three items. vfuen a tie occurred it was counted as 
14 
highest tor both groups. 
Any reference made to the items by number is as found 
on the questionnaire (see appendix) unless a rank order 
is designated. 
Table 1. Items concerning academic achievement ranked 
very important by parents 
% Item 
15 
55% 1. Extent to Which my child can think independently 
and make his own decisions. 
53~ 2. My ohild's achievement compared with his own 
previous efforts. 
48% 3. His achievement compared to his measured mental 
ability. 
47~ 4. Extent to which he expresses himself adequately 
orally and in written work. 
41~ 5. His study habits at home and in sohool. 
38% 6. Specific information as to skills acquired (pro-
cesses mastered in arithmetic, etc.). 
30% 7. Ability to make worthwhile contributions in a 
given subject area. 
27~ B. His mental ability sa rated on a standardized 
test. (I.~.) 
20% 9. His intellectual interests at home. 
l~ 10. His standardized achievement test scores compared 
to class Dorms. 
18% 11. How my child compares with others in his class 
academically. .j 
Table 2. Items concerning academic achievement ranked 
very important by educators 
% Items 
74% 1. My child's achievement compared with his own 
previous efforts. 
71% 2. His study habits at home and in school. 
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61% 3. Extent to which my child can think independently 
and make his own decisions. 
53% *4. His achievement compared to his measured mental 
ability. 
53~ *5. Extent to which he expresses himself adequately 
orally and in written work. 
53% *6. Ability to make worthwhile contributions in a 
given subject area. 
44~ 7. Specific information as to skills acquired (pro-
cesses mastered in arithmetic, etc.). 
35% 8. His intellectual interests at home. 
21~ 9. His standardized achievement test scores compared 
to class norms. 
18% 10. His mental ability as rated on a standardized 
tes t. (I. Q,. ) 
12~ 11. How my child compares with others in his class 
academicallyo 
(*Used highest total under rating of important to break 
the tie.) 
Table 3. Comparison of items concerning academio 
achievement rated very important by 
parents and by educators 
i ~. 'P ~. .. jllbKlD BY z IANL£D BY i Items PAUlin EDUC.ATOI~ 
Extent to which my child can 55~ 1 61~ 
think independently and make 
his own decisions. 
14y child's achievement com- 53% 2 74% 
pared to his own previous 
efforts. 
His achievement compared to his 48% 3 53% 
measured mental ability. 
Extent to which he expresses 47% 4 53% ' 
himself adequately orally and 
in written work. 
His study habits at home Bnd 41% 5 71~ 
in school. 
Specific intormation 8S to 38% 6 44% 
skills acquired (processes 
mastered in Arith., English, 
etc.). 
Ability to make worthwhile 30% 7 53% 
contributions in a given 
subject area. 
His mental ability as rated 27% 8 1S% 
on a standardized test. 
(I. Q. ) 
His intellectual interests 20% 9 35% 
at home. 
His standardized achleve- 19% 10 21% 
ment test scores compared 
to class norms. 
How my child compares with 18% 11 12% 
others 1n his class academl-
ally. 
17 
" 
It ~ t 
z 
JC j 
3 2 
1 1 
4* 4 
5* 5 
2 3 
7 7 
6* 6 
10 9 
8 8 
9 10 
11 11 
*Tie broken by comparing numbers of times item was ranked 
"lm:eortsnt". 
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ACADEMIC ACHIEVEMENT 
Rank order 
In the questionnaire are eleven items concerning ac-
ademic achievement. These items were placed 1n rank order 
by considering only the "very important" classification 
(except in the case of a tie). The parents and the edu-
cators ranked the items very nearly the same. 
The first five items as ranked by the parents were in 
agreement with the first five items in the educator's rank-
ing. The items were not ranked exactly the same. The only 
difference of greater than two ranks was a ranking of five 
by the parents and two by the educators on item six (His 
study habits at home and in school). 
The items ranked from six through ten also were in 
agreement but again not in exact order. None of these 
items varied more than two ranks. Item number one on the 
questionnaire (How my child compares with others in his 
class.) was given a ranking of eleven by both parents and 
educators. However, this low ranking and eishteen peroent 
score in the "very important" rating is offset somewhat by 
a sixty-two percent score in the rating "important" which 
leaves only twenty percent of the parents who feel this 
1 tam is "unimportant tf or "need not or should not be di s-
cussed n • Fifty percent of the educators felt this item 
was tfunimportant" or "need not or should not be discussed". 
19 
Grouping of ratings 
From ninety-one to ninety-six percent ot the partic-
ipating parents felt that items two, three, four, five, 
six. nine, and eleven were either "important" or "very 
important". At least eighty percent of the parents felt 
all of the items were or sufficient significance to merit 
a rating of "important" or "very important". 
From ninety-four to one hundred peroent of the edu-
cators participating felt that items two, three, tour, six, 
nine, ten, and eleven were either "important" or "very 
lmportant"0 Eighty-two percent felt number five was 
"important" or "very important". 
Significant difterences 
The only significant differences of opinion oocurred 
on the following items: 
Item number eight (His standardized achieve-
ment test scores compa.red to class norms.) was 
rated as "unimportant" or "need not or should not 
be discussed" by thirty-nine percent of the educa-
tors. Only seventeen percent of the parents 
agreed with them. 
Item number seven (His mental ability as 
rated on a standardized test.) was rated 8S 
"unimportant" or "need not or should not be 
discussed" by :fifty percent of the educators. 
Only eighteen percent of the parents ooncurred. 
Item number one (How my child compares with 
others in his class academica.lly.) was also 
rated as "unimportant" or "need not or should 
not be discussed" by fifty percent of the edu-
cators, twenty percent of the parents agreeing. 
It 1s significant that of the two above 
mentioned items in this catagory the educators 
are evenly split, half favoring the item aa a 
topic for parent-teacher conferences and halt 
against it. 
20 
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Table 4. A ranking of items concerning social and emotion-
al growth rated very important by parents 
~ Items 
63~ 1. Indications of honesty or dishonesty. 
52% 2. The extent to which hfi considers the rights of 
others. 
48% 3. His ability or inability to make friends. 
47~ 4. His politeness or rudeness. 
45% 5. The extent of his ability to work with a group. 
43~ 6. The extent to which he accepts his share of class 
responsibilities. 
35% 7. Attention span--extent to which be is able to 
give his attention to the task at hand. 
33~ 8. His ability or lack of ability to take criticism. 
29% 9. The extent to which he withdraws from others. 
23~ 10. The degree to which he is selfish or unselfish. 
22~ 11.· The extent to which he seeks assistance. 
22~ 12. The extent to which he attempts to be the center 
of activity. (a show oft) 
The extent of his persistence. 22~ *13. 
22% *14. The extent of his suggestibility. 
"put" up to something rash?) 
{Is he easily 
21% 15. The extent of his aggression toward others. 
21% 16. Extent to which he is given to intensive or 
explosive reactions. 
l~ 17. The extent to whioh he is overly critical of 
15% 18. The extent to which he is a physical coward. 
14% 19. The extent of his suspiciousness ot others. 
(*Used highest total under rating of important to break 
a tie) 
others. 
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Table 5. A ranking of items concerning social and emotion-
al growth rated very important by educators 
% Items 
68% 1. 
65% *2. 
65% *3. 
62~ 4. 
53% *5. 
53~ *6. 
44% 7. 
38~ 8. 
The extent of his ability to work with a group. 
The extent to which he accepts his share of class 
responsibilities. 
His ability or inability to make friends. 
The extent to whioh he considers the rights of 
others. 
His politeness or rudeness. 
Indications of his honesty or dishonesty. 
Attention span--extent to which he is able to 
give his attention to the task at hand. 
The extent to which he withdraws trom others. 
29~ *9. The extent of his persistence. 
29% *100 The extent of his aggression toward others. 
26~ 11. The extent to which he seeks assistance. 
2l~ *12. 
21% *13. 
21% *14. 
18~ *15. 
18% *16. 
6% *17. 
6~ *18. 
6~ *19. 
His ability or lack of ability to take criticism. 
Extent to which he 1s given to intensive or 
explosive reactions. 
The extent to which be attempts to be the center 
ot activity. (a show off) 
The degree to which he is selfish or unselfish. 
The extent of his suggestibility. (Is he eas11y 
"put up" to something rash?) 
The extent to which he 1s overly critical or others. 
The extent ot his suspiciousness or others. 
The extent to which he is a physical coward. 
(*Used highest total under rating of important to break a 
tie) 
Table 6. Comparison ot items concerning social and 
emotional growth ra.ted very important by 
parents and by educators 
Yo • % III .. ]:I' 
lANr.ED IV 3& RANKU &V z !: ~ 
, .. a'MT' z EDUCATOR.4\ Z 
Items Gl Q 
Indications, o·f his honesty or 63% 1 53% *6 
dishonesty. 
52~ 62% The extent to which he consid- 2 4 
era the rights ot others. 
48% 65% *3 His ability or inability to 3 
make friends. 
His politeness or rudeness. 47% 4 53% *5 
The extent of his ability to 45% 5 68,& 1 
work with a group. 
43% 65~ *2 The extent to which he aocepts 6 
his share orolass respon-
sibilities. 
Attention span--extent to 35% 7 44~ 7 
which he 1s able to give his 
attention to the task at hand. 
His ability or lack of ability 33% 8 21% *12 
to take criticism. 
The extent to which he seeks 29~ 9 38% 8 
assistance. 
The degree to which he is 23% 10 18% *15 
selfish or unselfish. 
The extent to which he seeks 22% 11 26% 11 
assistance. 
Tbe extent to which he attempts 22% 12 21?b *14 
to be the center ot activity. 
(a show ott) 
22% 29% The extent ot his persistence. 13* *9 
The extent of his suggesti- 22% 14* 18% 15 
bility. (Is he easily "put 
up" to something rash?) 
21% 29% The extent ot his aggression 15 10 
toward others. 
Extent to which he is given 21% 16 21% *13 
to intensive or explosive 
reactions. 
The extent to which he is 18% 17 6% *17 
overly critical ot others. 
15% 6% The extent to which he is a 18 *19 
physical coward. 
14% 6% *18 The extent of his susploious- 19 
ness of others. 
23 
~ ,. 
• z 
JC j 
1 
2 
3 
5 
4 
6 
7 
9 
8 
15 
12 
13 
10 
16 
11 
14 
1'7 
18 
19 
-Tie broken by comparing number ot times item was ranked 
"important" • 
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SOCIAL AND EMOTIONAL GROWTH 
Rank order 
The questionnaire contained nineteen items under the 
above topic. The same method for determining rank order 
was used as with the previous topic. The parents and ed-
uoators ranked the items very nearly the sameo 
The first seven items as ranked by the parents were in 
agreement with the first ·seven items in the educators' 
ranking. The items were not ranked exactly in the same 
order (see table 6). There was more of a spread between 
the rank-orders of the two groups than with section on 
academic achievement. This was probably due in part to a 
greater number of items. 
The rankings trom eight to fourteen were in agreement 
on five ot seven items. The last three items 1n the rank-
1ngs made by parents are to be round in the last three 
items in the educators' rankings, number seventeen being 
identical. 
Grouping of ratings 
Eighty to ninety-rive percent ot the parents indicated 
that items one, two, three, tour, five, six, seven. nine, 
ten, eleven, thirteen, sixteen, and nineteen are "impor-
tant" or "very important" as problems to be disoussed in 
parent-teacher conferences. Sixty-four to seventy-eight 
percent of the parents teel the other items are "Impc;>rtant" 
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or "very important". 
Item fourteen (The extent to which he is a physical 
coward.) was rated eighteenth of the nineteen items as 
ranked by the parent group. Thirty-five percent of the 
parents rated it "unimportant" or nneed not or should not 
be discussed". 
Item fifteen (The extent of his suspiciousness of 
others.) was rated nineteenth by the parent group. Thlrty-
six percent rated it "unimportant" or "need not or should 
not be discussed". 
Eighty-two to ninety-seven percent of' the educators 
rated items one, two, three, four, five, six, seven, nine, 
ten, eleven, twelve, thirteen, sixteen, eighteen, and 
nineteen were "important" or "very important" as topics 
for parent-teacher conferences. Sixty-four to seventy-
nine percent rated the other items "important" or "very 
important". 
Item fourteen was given a ranking of nineteenth by 
the educators with thirty-six percent rating it "unimportant" 
or "need not or should not be discussed u. 
Item fifteen was ranked eighteenth. Thirty-three 
percent of the educators considered it "unimportant" or 
"need not or should not be disoussed". 
Significant differences 
There was no apparent significant differences of 
opinion between educators and parents in this area 
except on item six. 
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The parents ranked item six (Indications of his honesty 
or dishonesty) as most important of all the items in the 
area of social and emotional growth. It had eleven percent 
more parents rating it "very important" than the next 
highest item in their rankinga. The educators gave it a 
ranking of number six. fifteen percent behind their number 
one ranked item. 
This may indicate a greater understanding in the 
field of mental hygiene on the part of the educators sinoe 
mental hygienists tend to empha~lze other areas as being 
somewhat more important than a childs honesty or dis-
honesty. 
Table 7. Items concerning physical development and 
health rated very important by parents 
% Items 
44% 1. His height, weight. hearing and sight. 
41% 2. Any frequent ll1s such as headaches. 
37% 3. Indications of fatigue. 
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34% 4. The care of his teeth. (both dental and personal) 
23% 5. His co-ordination. 
23% 6. His grooming. 
22~ 7. Data for his immunization reoord. 
20% 8. Any physical skills he has acquired or improved. 
18% 9. His eating habits. 
16% 10. Number of days he has been absent or tardy. 
Table 8. Items concerning physical development and 
health rated very important by educators 
~ Items 
44% 1. Any frequent ills such as headaches. 
41% 2. Indications of fatigue. 
~ 3. His height. weight. hearing and Sight. 
26% *4. His co-ordination. 
26% *5. The care of his teeth. (both dental and personal) 
24% 6. Any physical skills he has acquired or improved. 
21% *7. His grooming. 
21% *8. His eating habits. 
18% *9. Data for his immunization record. 
18% *10. Number of days he has been absent or tardy. 
(*Tie broken by comparing number ot times items was rated 
"important" ) 
Table 9. Comparison ot items concerning physical 
development and health rated very im-
portant by parents and by educators 
% .. % 
• RAMICI' BV z IAICKID BY 
" 'ARINTS Z EDUCATOllfi 
'" Items 
His height, weight, hearing, 44% 1 38% 
and sight. 
Any frequent 11ls such as 41% 2 44% 
headaches. 
Indications of fatigue. 37% 3 41% 
The care of his teeth. (both 34% 4 26% 
personal and dental) 
His co-ordination. 23% 5 26% 
His grooming. 23% 6 21% 
Data for his immunization 22?h 7 18% 
record. 
Any physical skills he has 20% 8 24% 
His eating habits. 18% 9 21% 
Number of days he has been 18% 10 18% 
absent and tardy. 
*Tie broken by comparing number of times i tam was 
ranked "important" • 
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3 2 
1 1 
2 3 
5* 4 
4* 5 
7* 7 
9* 8 
6 6 
8* 9 
10 10 
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PHYSICAL DEVELOPMENT AND HEALTH 
~ order 
Ten items conoerned with the above topic were included 
in the questionnaire. The same method of determining rank 
order was followed as with the previous two areas. The 
parents and educators showed a greater degree of corre-
lation in this area than in either of the other two. The 
greatest spread on anyone item was two ranks and six per-
cent. The first five items as ranked by the parents con-
tained the first five items as ranked by the educators, 
although, not in the same order. This was also true with 
the last five items. 
Grouping of ratings 
Eighty-four peroent of the parent group rated items 
tour, seven, and nine as "imp.ortant" or "very important" 
as topios to be discussed in parent-teacher conferences. 
Sixty to seventy-nine percent of this group rated the other 
items as "important" or "very important". 
Eighty-two to ninety-seven percent of the educators 
rated items one, six, seven, eight, and nine as "important" 
or "very important". Seventy to seventy-seven percent of 
the eduoators rated the rest of the items as ~lmportant" 
or "very important". 
Significant differences 
No significant differences were noted but the following 
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items seemed to be important sinoe they had a relatively 
high percentage of parents and educators rating them as 
"unimportant" or "need not or should not be discussed". 
Item four (Number of days he has been absent or 
tardy.) was ranked tenth by both groups. Thirty-two percent 
of the parent group and twenty-seven percent of the teacher 
group rated it as "unimportant" or "need not or should 
not be discussed". 
Item three (Data for his immunization record) was 
ranked seventh by the parents and ninth by the educators. 
Thirty-three percent of the parents and twenty-one per-
oent or the educators gave it a rat1ng of "unimportant" 
or "need not or should not be discussed". 
Item five (His eating habits.) was ranked ninth by 
the parent group and eighth by the educators. Forty per-
cent of the parente and thirty percent of the educators 
gave it a rating of "unimportant tt or "need not or should 
not be discussed". 
31 
Table 10. A comparison of specific items rated very 
important by parents and by educators 
Code - N - left ot normal 
A - normal 
P - right of normal 
Items 1-27 rated by 434 parents and 27 educators. 
Items 28-54 rated by 412 narents and 26 educators. 
Items 
1. He is reluctant or refuses 
to join in group activities. 
2. He is very anxious to join 
1n group activities. 
3. He will play with a group 
when the opportunity pre-
sents itself. 
4. He is very eager to do his 
share of classroom tasks. 
5. He 1s negleotful and irres-
ponsible in duties he is 
expected to perform 
6. He usually follows through 
on tasks assigned him. 
7. He is a friend to every-
one he meets. 
8. He can't seem to get along 
with anyone. 
9. He has several friends 
within the class group. 
10. He 1s meddlesome, always 
getting into other 
people's things. 
11. He usually tends to his 
own affairs. 
12. He occasionally makes a 
nuisance of himself. 
13. He is usually very rude to 
his playmates. 
14. He is a very well-mannered 
child most of the time. 
15. He is usually polite, but 
on occasions is rude to his 
playmates. 
16. Your child has taken things 
that are not his on many 
occasiona. 
1? Your child has taken things 
from others on a few 
occasions. 
18. Your child has never been 
known to steal. 
i 
% 1= % i 
RANKEIJ 8·Y I·. ~ lAMKED tV ~ C" o u 
1'1 PAl.f"'TS i t EDUGATOA,\ j 
38.4% 
15.4% 
15.0% 
25.0% 
44.0% 
30.9% 
, 
21.0% 
41.9% 
17.1% 
42.6% 
14.8% 
16.8% 
44.5% 
16.1% 
15.9% 
66.1% 
48.6% 
27.9% 
11 
42 
43 
26 
6 
20 
30 
8 
35 
7 
44 
36 
5 
38 
39 
1 
3 
23 
48.1% 
26.01k 
26.0% 
40.7% 
56.6% 
56.6% 
26.0% 
56.6% 
26.0% 
40.7% 
14.8% 
14.8% 
37.0% 
18.5% 
14.8% 
63.~ 
40.7% 
14.8% 
12 N 
34* P 
35* A 
17* P 
6* N 
7* A 
33* P 
8* N 
37* A 
18* N 
45* P 
47* A 
22 N 
42 P 
46* A 
2* N 
20* A 
49* P 
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Table 10. (continued) A comparison of specific items 
rated berr important by parents and educators 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33. 
34. 
35. 
36. 
1% '1'1:, % 1=1,. 
IIANKE.D IY ! I RAW"'ED BY I ~ 1 : 
I tams I "AUNTS 1'1 !.DUCATc:Ht". : I 11\ 
Your child is very nervous, 59.0% 2 63.0% 3* N 
unable to work calmly. 
He settles down to the task 24.2% 28 26.0% 36* P 
at hand and gets it done. 
He is restless and irrit-
able occasionally but has 
a fair attention span. 
He is very orderly, oom-
plies with established 
routine. 
On occasions he whispers 
or writes notes. 
He interrupts the class with 
impromptu recitations. He 
acts "smart" to attract 
attention. 
Once an assignment is clear-
ly understood, he goes 
ahead with no further 
assistance. 
He oocasionally asks for 
unnecessary help. 
He contlnu.a11y seeks as-
sistance, even on simple 
tasks performed often. 
Your child 1s very shy and 
retiring; withdraws from 
the group and preters to 
be alone. 
Your child upholds his end 
ot a conversation, seems 
relaxed with others. 
Your child isn't happy 
unless he is with a group. 
He responds quite normally 
to conditions. 
He has temper tantrums and 
1s easily irritated. 
He is very submissive, 
patient. and long sutfering. 
He is able to take criticism 
in his stride and benefit 
from it is constructive. 
Criticism doesn't upset 
him very much. 
He is nearly always angered 
by criticism. 
24.7% 
15.7% 
8.8% 
39.9% 
26.3% 
l2.9~ 
38.0~ 
45.~ 
17.7% 
20.1% 
10.0% 
19.9% 
16.7% 
26.0% 
27 
40 
54 
10 
24 
47 
12 
4 
34 
31 
52 
32 
37 
25 
15.5% 41 
37.6% 13* 
22.2% 
29.61b 
7.7% 
44.4% 
40.7~ 
14.8% 
55.6% 
76.9% 
26.9% 
26.9% 
15.4% 
53.8% 
30.8% 
26.9% 
15.4% 
50.0% 
41 
28 
53 
15 
A 
p 
A 
N 
19* P 
48* A 
9* N 
1 N 
31* A 
30* p 
43* A 
10 
2'7* 
N 
p 
29* P 
44* A 
11 N 
33 
Table 10. (continued) A comparison of specific items 
rate d 1 t t b t ddt very mJ)_or. an Iy narens an e ueaors 
e" 
aANI'aED IV 
Items P"UIIT' 
37. Your child is fearful in 30.8% 
physical situations. 
10.2% 38. He will take reasonable 
chances in physical situa-
tions. 
39. He is a dare-devil and 27.9% 
takes unnecessary chances. 
35.7% 40. He is very suspicious and 
distrustful of others. 
41. He is generally trustful. 12.1% 
42. He accepts everything with- 18.4% 
out question. 
40.5% 43. He gives up before adequate 
trial. 
44. He 1s obstinate and never 32.3% 
gives In. 
14.1% 45. He gives everything a fair 
trial. 
46. He 1s usually negative and 36.9% 
contrary. 
12.9% 47. Be 1s generally open-
mlndedo 
48. He 1s rather easily per- 19.9% 
suaded. 
49. He rarely critioizes others. 9.7% 
50. He comments on outstanding 22.1% 
weaknesses or faults ot 
others. 
51. Re Is extremely critical of 37.6% 
others. 
52. He is very unselfish. He 13.8% 
would give away almost any-
thing be has. 
11.9% 53. He will usually share with 
others. 
54. He seldom shares anything 32.8% 
with anyone. 
*T1e broken by comparing number of 
times item was ranked "important". 
• 
I 1IQl! 
". % ;a. 
~ IlAMKED laY • 25 
" I IDU 'ATO,R'i Iic;. 
21 42.3% 16 
51 11.5% 51* 
22 46.2% 13* 
17 34.6% 25* 
49 11.5% 52* 
33 26.9% 32* 
9 61.5% 5* 
19 34.6% 23* 
45 23.l~ 40* 
15 61.5% 4* 
48 23.1% 38· 
32 34.6% 24* 
53 3.7% 54 
29 23.1% 39* 
14* 46.2% 14* 
46 30.8% 26* 
50 11.5% 50* 
54 38.5% 21 
n 
0 
v 
1'1 
N 
A 
P 
N 
A 
p 
A 
N 
P 
N 
A 
P 
p 
A 
N 
p 
A 
N 
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Table 11. A tabulation of the highest scores in each 
group of three statements in the area of 
specific items as rated by parents and by 
educators 
very unim- need not 
important important portant be 
discussed 
three two one zero 
( 3) ( 2) ( 1) ( 0) 
P Right ot 
normal 0 6 8 1 
A (p) 
Positive 
R 
E Average 
or more 1 12 11 11 
N Normal 
(A) 
T 
S Left of" 
normal 11 0 0 0 
(N) 
Negative 
very unim- need not 
important important portant be 
(3) (2) (1 ) discussed 
three two one (0) 
zero 
E Right of 
normal 0 11 5 5 
D (p) 
Positive 
U 
C Average 
or more 1 8 14 9 
A Normal 
(a) 
T 
0 Left ot 
normal 17 1 1 8 
R (N) 
Negative 
S 
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SPECIFIC ITEMS 
Rank order 
In the questionnaire are fifty-four specific items 
oonoerning sooial and emotional growth. They are listed 
in table ten in the order they appeared in the question-
naire with a rank order and a percentage indicated for 
both parents and educators. Each item has a code letter 
indicating whether it was intended to be a statement of 
the normal, left-or-normal, or right-of-normal. The rank-
ing was again determined by the use of the rating "very 
important" with the rating "important" being considered 
only to break a tie. 
The ratings by the two groups vary by as much as 
twenty-six to complete agreement as to rank order. 
In the first twenty-seven items in importance as rank-
ed by parents and by teachers, a comparison shows an agree-
ment on twenty-four items, though they do not agree as to 
exact rank order. 
In the last fifteen items in importance as rated by 
the parents we find the educators agreeing in ten cases 
and disagreeing in five cases. 
Grouping of ratings 
A different method of grouping was used on this sec-
tion. On the questionnaire the three related items were 
listed together. On both the parents' and the educators' 
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rankings the left-of-normal or negative item received a 
higher score than did the normal or right-or-normal item 
in seventeen of the eighteen cases under the rating, "very 
important". Only item forty-three (He gives up before 
adequate trial.), a supposedly more normal item, came out 
with a higher total than the more negative item in its 
group. This item had the higher total in the rankings of 
both parents and educators. 
Under the rating "important" the parents rated the 
normal item highest in twelve cases and the right-or-normal 
or positive item highest in six cases. The educators ranked 
the "right-of-normal" or positive item highest in eleven 
cases, the "normal" item highest in eight cases and the 
"negative" item highest in one case. 
In eleven groups the parents rated the "normal" item 
highest under the rating "unimportant" with the "positive" 
item receiving highest rating in eight cases. The educators 
gave the highest score to the "average" item fourteen times 
and the "positive" item five times under this rating. 
The total scores under the rating "need not or should 
not be discussed" were 80 small that any attempt to analyze 
it would tend to be invalid. 
Sign1ficant differences 
The predominance of negative items in the top twenty-
five rankings as rated by parents and by teachers (all 
eighteen negative items included in the top twenty-five 
rankings in both groups) would seem to indicate that 
3'1 
parents and teachers consider negative problems 8S "very 
important" items to be discussed 1n parent-teacher con-
ferences. 
This is reinforced by the fact that in the eighteen 
groups of statements, seventeen negative items had higher 
scores ttan their other two related items as rated by par-
ents and by teachers. (table 13). 
There was an apparent pattern of oonsidering normal 
behavior to be least important to discuss, right-or-normal 
reaotions as next most important, and negative of left-of-
normal be'havior as most important as topics for discussion 
in parent-teacher conferences. 
It 1s also Significant that the parent group considers 
stealing to be the very most important item of the flfty-
tour ranked. The negative statement related to s~ealing 
ranked first and the more normal statement ranked third. 
With the educator group, the negative item regarding 
stealing ranked second and the more normal statement ranked 
twentieth. 
According to a rating of the seriousness of behavior 
problems made by mental hygienists and charted by Wick-
ham (12). stealing 1s of considerable importance but many 
other problems in the list, namely. unsocialness, suspicious-
ness, suggestibility. being overly-critical, at a1., are 
relatively more serious. UnsocialnesB is ranked most 
serious by mental hygienists and eleventh and twelth by 
the parents and educators respectively. Suspiciousness 1s 
ranked seoond by the mental hygienists and seventeenth 
and twenty-fifth by parents and educators respectively. 
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PARENTS AND EDUCATORS COMMENT 
Introduotion 
Approximately seventy percent or the questionnaires 
were returned either partially or completely f11led out. 
It 1s impossible to get an exact percentage because of the 
method ot distribution. 
Tbe following is a sampling of statements made by 
parents. The last topic lists teaoher comments. 
Reasons tor incomplete forms 
Section tour is too vague and too oomplex. 
It a topic is worthy ot discussion then all as-
pects ot the topic should merit equal importance. 
Answers could be contradiotory. 
I've put x's on the items which I think de-
scribe my child (in section four) as I understand 
her. It she aots differently than I expected, 
it 1s important tor me to know about it. 
There are too many questions alike. I have 
only tilled out the first page (Academic Achieve-
ment) because these are the only ones that are 
really important as far as school work goes. 
I have done nothing with section four, since 
it appears these items are to be cheoked by the 
teacher. 
The items I have ohecked are the things I 
would most like to know about it my child is 
doing them. (Parent checked all of the negative 
items in section four) 
Unolear what is des1red. I am checking what 
I consider most desirous. 
This section is, incompatible with the objec-
tive. It appears to be an appraisal of an indiv-
idual child. 
Parents know these already. (section four) 
I do not understand section four. Is it 
multiple choice? Let's just say I want to hear 
what the teacher has to say - good or bad. 
Comments about ~ items rated 
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The area in social and emotional growth tended to 
draw the most comment. The next group of statements are 
about this area. 
I would like to know his shortcomings as 
well as his good points. I think being socially 
adjusted 1s as important or more so than being 
studious. 
All are very important to a child's well-
rounded personality because if he's doing those 
things which are wrong or detrimental to himself 
and others, we should know in order to help him 
correct these mistakes. 
These specifio items are of equal import-
ance. I would like to be told the good as well 
as the bad. 
Most all of the items in section tour seems 
important to me. Some of the tr:lngs can be hand-
led in school and need not be brought to the par-
ents' attention unless it is repeated. Then, all 
parents want to know in order to help remedy the 
situation. Good tips and advice are alvmys wel-
come. 
If any of the above items were a problem in 
the school situation they certainly should be 
brought out at a parent-teacher conference. How-
ever, if a child 1s well-adjusted it probably 
would not be necessary to discuss each item in 
detail. 
'nle next se.riee are general statements about the 
questionnaire ae a whole. 
Naturally, a parent considers all informa-
tion about his ehild important! 
I feel allot the items are important in 
order for parent and teacher to understand the 
child better and do the most to help him be a 
better individual. 
It 1s a comprehensive study of the child 
in school. 
These items pretty nearly cover everything 
and needless to say, we agree all are important. 
All of these items seem to be important for 
a parent and teacher to know about a child. Any-
thing they can do to help him become a well-ad-
Justed, happy individual should be discussed. 
I think all the points listed are important 
to the well-being of the child. However, I don't 
think the teacher would have time to discuss all 
of them with each child's parents. Some are more 
necessary for one child than another. 
Comments favoring parent-teacher conferences 
The method the school now has, pertaining to 
parent-teacher conferences, in my opinion, 1s 
completely satisfactory. 
I've been very satisfied with the confer-
ences in the past. 
I do appreciate these conferences as it 
helps us to understand our children better. 
Thank you! 
I have found the conferences very satis-
factory and helpful this year. 
Comments against parent-teacher conferences 
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Only two parents made any comments that could possibly 
be construed to be against parent-teacher conferences. One 
parent stated: 
I liked report cards better. 
The other was more verbose. She stated: 
The first page is the "three R's". The 
other side lines listed on these pages should 
have been a parents concern only in the first 
or seoond grade. A parent knows her child in 
her heart. If he has problems they should be 
mentioned on entering a new grade. I'm not 
pleased with these conferences. I feel there 
value is nil and they are a bother to both 
parents and teachers. A grade oard gives par-
ents a knowledge every six weeks as to the 
child's progress. 
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SUMest10ns .ill. improvement of parent-teacher co·nferences 
The parents ms.de these suggestions: 
Discuss the teaching of reading, the new 
way and the old. 
I would like to discuss suggestions on how 
to diBc1pl~ne the ohild in the home. 
Father, instead of or as well as mother, should 
attend these conferenoes. Conferences might be 
divided into two parts. First, the parents look 
over the child's work, his personal record and 
scholastic achievements. Second, the teacher 
and parents discuss any pertinent information. 
Fathers will be more likely to attend an organiz-
ed report conference. A prize might be given to 
the class with the most fathers attending con-
ferences. 
I wonder if there is help in the form ot 
guidance and counseling given children. Is there 
help given to parents. It no expert help 1s 
available to children or parents, I wonder if 
giving parents these cues to social maladjust-
ment will be of any value. 
Discuss any talent my child seems to have 
or seems likely to develop with enoouragement. 
I suggest that every teacher in every con-
ference make a statement concerning eaoh item 
in the questionnaire as a routine part ot the 
conference with opportunity tor questions or 
comment by either parent or teacher. 
I think it might be a good thing to save 
these sheets and go through them with our child 
1n mind with the teacher. Either mark or dis-
cuss each item. 
Early in the school year. we should like an 
opportunity to hear the teacher of each of our 
children say what he 1s going to teach during 
the school year. This CQuld be a group confer-
ence. It should cover subject matter and 
general objectives. 
I believe it there is a particular problem 
that needs a lot of attention, the teacher should 
check with the parents oftener, if only just by 
phone. 
Teacher comments 
The educators expressed much the same views as the 
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parents. However, the last item listed below 1s a plug 
for merit rating. 
The items (section four) are all important 
if and when they apply to the child. 
Absence and tardiness should be discussed 
if it has been excessive. 
If any of these things are interferring with 
a child's progress 1n school, then they would 
be very important. If anyone of these things 
seemed to be a particular asset to the child it 
would be important to mention it during a confer-
ence. 
I teel that any of the items which apply to 
any particular child are important if they are 
out-of-the-ordinary in either direction. How-
ever, it is impossible to discuss or even men-
tion each item during a given conference period. 
Attention needs to be called to a deviation from 
the normal. 
It is difficult to evaluate the items as to 
which 1s most important since it will vary with 
each individual. 
Look for the teacher who gets results: 
This is more important than years of experience 
1n anyone system. Consider a teacber's salary 
on that basis. 
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Table 12. A break down of parents' ratings of each item in 
the three areas by percentage in the order they 
were listed on the questionnaire 
*690 
Aoademic 
Achievement 
*687 
Social and 
Emotional Growth 
*685 
Physical Develop-
ment and Health 
3 210 3 2 1 0 3 2 1 o 
1. 18 
2. 38 
3. 55 
4. 47 
5. 30 
G. 41 
7. 27 
80 19 
9. 53 
10. 20 
11. 48 
62 13 
54 5 
39 3 
49 2 
61 6 
53 4 
55 11 
64 11 
41 3 
61 13 
43 6 
7 1. 45 50 2 
3 2. 44 51 2 
3 3. 48 46 3 
2 4. 52 42 3 
3 5. 47 46 4 
2 6. 63 29 :3 
7 7. 35 55 6 
6 8. 22 51 17 
:3 9. 22 66 9 
6 10. 29 55 9 
:3 11. 21 59 13 
12. 21 57 15 
13. 33 55 8 
14. 15 50 21 
15. 14 50 22 
16. 22 58 13 
17. 22 54 15 
18. 18 55 18 
19. 23 58 12 
:3 1. 44 40 
3 2. 34 39 
3 3. 22 45 
3 4. 18 50 
:3 5. 18 42 
5 6. 23 53 
4 7. 37 47 
10 8. 20 59 
3 9. 41 43 
7 10. 23 51 
7 
7 
4 
14 
14 
7 
9 
9 
7 
8 B 
14 13 
16i Io! 
18 14 
21 19 
12 12 
8 8 
12 9 
7 9 
11 15 
36% 53% 7% 4% 31% 52% 11% 6% 28% 47% 13% 12% 
Average percentage score for each column 
8~ ll~ 83% 17% 75% 25% 
A compositeaverage percentage oombining the ratings "very 
important" and "important" and the ratings "unimportant ff and 
"need not or should not be discussed" 
(*lndlcates the number of parents participating in the rating) 
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Table 13. A break down of educators' ratings of each item 
in the three areas by percentage in the order 
they were listed on the questionnaire 
*34 *34 *34 
Academic Social and Physical Develop-
Achievement Emotional Growth ment and Health 
3 2 1 0 3 2 1 0 3 2 1 0 
1. 12 38 27 23 1. 68 29 3 0 1. 38 34 9 9 
2. 44 53 0 3 2. 65 32 0 3 2. 26 50 15 0 
3. 67 33 0 0 3. 65 26 3 6 3. 18 61 15 6 
4. 53 44 3 0 4. 62 35 0 3 4. 18 55 18 9 
5. 53 29 12 6 5. 53 44 0 3 5. 20 50 18 12 
6. 71 29 0 0 6. 53 38 9 0 6. 26 68 3 3 
7. 18 32 15 35 7. 44 53 3 0 7. 41 56 0 3 
8. 20 41 15 24 8. 21 58 18 3 8. 24 61 15 0 
9. 74 20 6 0 9. 26 68 6 0 9. 44 47 9 0 
10. 35 62 3 0 10. 38 56 6 0 10. 21 58 21 0 
11. 53 47 0 0 11. 29 56 12 3 
12. 20 62 12 6 
13. 21 70 3 6 
14. 6 58 27 9 
15. 6 61 15 18 
16. 29 59 6 6 
17. 18 61 15 6 
18. S 79 15 0 
19. 18 70 12 0 
45% 39% 8'- 8% 34% 53% 91' 4% 28% 55% 12% 5% 
Average Qercentase score for each column 
84% 16% 87% 13% 83" 17% 
A composite average percentage combining the ratings "very 
important" and "important" and the ratings "unimportant" 
and "need not or should not be discussed" 
(*lndlcates the number of educators participating in the 
rating) 
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CONCLUSIONS 
Areas .2! agreement 
The parents and educators indicated that any item in 
this questionnaire might possibly be oonsidered as most 
important under a given set of oircumstances. A low rank-
ing among the items listed should not exclude it as a topio 
tor a conference since all of the items were rated as 
"important" or "very important" by at least fifty percent 
of the educators and sixty percent of the parents with the 
average being well over eighty percent in both cases. 
(see tables 10 and 11) 
It is also evident that parents and educators in the 
Logan Elementary Schools are in near agreement in the fol-
lowing areas: 
1. The relative importance of' items to be discussed 
in parent-teacher conferences, eXpecially in the areas of 
Academic Achievement and Physical Development and Health. 
2. The relative importance of each item in the areas 
of Academic Achievement and Physical Development and Health 
as indicated by the fact that in only one case was there a 
difference of greater than two places between the rankings 
of any given item. 
3. The relative importance of the more negative items 
in the section on Specific Items as evidenced by a predomin-
ance of negative items at the top of the rankings for this 
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seotion (see table 12), and as indicated by table 13, show-
ing a tabulation ot the highest scores in each group of 
three statements in this same area. 
4. Parent-teacher conferences in the Logan Elementary 
schools have been very satisfactory to both parents and 
teachers as a method for reporting pupil progress. 
5. The area of Social and Emotional Growth 1s deemed 
of equal it not greater importance than the other areas as 
witnessed by the greater number of oomments about it. The 
Educators gave a higher average ranking to this area than 
to either of the other areas. (table 11) The parents gave 
a higher percentage to the area on Aca.demio Achievement and 
ranked Social and Emotional Growth a close second. 
Areas .2!. disagreement 
Educators seemed to place a little greater stress on 
Social and Emotional Growth and Physical Development than 
did the parents. The parents favored Academic Aohievement 
to a greater degree than did the educators. (tables 10 
and 11) 
The parents and educators tend to disagree in the 
following areas also: 
1. To a limited degree in the area of Social and Emo-
tional Growth as evidenced by a variation of as many as 
five points in the rankings of the individual items in two 
cases, a.nd as much as tour points in four cases. 
2. On the relative importanoe ot such negative items 
as selfishness, both groups tend to be in disagreement with 
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mental hygienists as to the relative importance of many at 
the more negative items. 
Recommendations 
1. Closer agreement in the area of social and emotional 
growth might be achieved by individual and group study in-
volving parents and educators. 
2. A critical evaluation of the current practices in 
parent-teacher conferences should be undertaken by the ed-
ucators in the system with some participation by parent 
groups. 
3. Any changes should be made only in light of the 
objectives tor reporting pupil progress in the Logan City 
Schools. This should be done after these objectives have 
been defined by parents and teachers. 
4. These objectives should become written policy so 
the reporting procedures in the various schools will be 
more uniform. 
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APPENDIX 
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TEACHER PARENT 
Grade taught __ Indicate age of ch11dren ____ _ 
We are asking the co-operation of all parents and teach-
ers in helping to determine the importance of items dis-
cussed in parent-teacher conferences. Our goal as teachers 
is to tell parents those things they desire to know about 
their children. Our goal as parents is to give the teachers 
the knowledge necessary for a better understanding of our 
children. 
Directions: 
The masculine pronouns (he, his, him) have been used 
throughout for convenience. They apply whether your 
children are male or female. 
Teachers will please indicate the grade or grades 
taught in the space provided at the top of this page. 
Parents will please indioate the ages of their children 
in the space provided at the top of the page. 
Number each item according to its importance as a topic 
to be discussed in a parent-teacher conference. Use a 
scale of 0 to 3. 
Zero (0) will mean NEED liQI OR SHOULD NOT BE DISCUSSED. 
One (1) wi 11 mean UNIhr:FOHTANT. 
Two (2) will mean IbWORTANT. 
Three (3) will mean VERY IU.tPORTAN1'1. 
I-Aoademic Achievement 
1. How my child compares with others in his class 
aoademically. 
2. Specific information as to skills acquired (process-
es mastered in Arithmetic, English, Etc.). 
3. Extent to which my child can think independently 
and make his own decisions. 
4. Extent to which he expresses himself adequately 
orally and in written work. 
5. Ability to make worthwhile oontributions in a 
given subject area. 
6. His study habits at home and in school. 
7. His mental ability as rated on a standardized 
test. (I.~.) 
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80 His standardized achievement test scores compared 
to class norms. 
9. My child's achievement compared with his own pre-
vious efforts. 
10. His intellectual interests at home. 
11. His achievement compared to his measured mental 
ability. 
11-800i81 and Emotional Growth 
1. The extent of his ability to work with a group. 
2. The extent to which he accepts his share of class 
responsibilities. 
3. His ability or inability to make friends. 
4. The extent to which he considers the rights of 
others. 
50 His politeness or rudeness. 
6. Indications of his honesty or dishonesty. 
7. Attention span--extent to which he is able to give 
his attention to the task at hand. 
8. The extent to which he attempts to be the canter of 
activit Yo (shows off) 
9. The extent to which he seeks assistance. 
10. The extent to which he withdraws from others. 
11. The extent of his aggression toward others. 
12. Extent to which he is given to intensive or explo-
sive reactions. 
13. His ability or laok of ability to take criticism. 
14. The extent to which he 1s a physical coward. 
15. The extent of his suspiciousness of others. 
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16. The extent of his persistence. 
17. The ex~ent of his suggestibility. (Is he easily 
"put up" to something rash?) 
18. The extent to which he is overly critical of others o 
19. The degree to which be is selfish or unselfish. 
III-Physical Development ~ Health 
1. His height, weight, hearing and sight. 
2. The care of his teeth. (Both dental and personal) 
3. Date for his immunization record. 
4. Number of days he has been absent and tardy. 
5. His eating habits. 
6. His co-ordination. 
7. Indications of fatigue. 
B. Any physical skills he has acquired or improved. 
9. Any frequent ills such as headaches. 
10. His grooming. 
rYe-Specific Items 
1. He 1s reluctant or refuses to join in group activi-
ties. .' 
2. He is very anxious to join in group activities. 
3. He will play with a group whe'n- the opportunity 
presents itself. 
4. He 1s very eager to do his share of classroom tasks. 
5. He is neglectful and irresponsible in duties he is 
expected to perform. 
6. He usually follows through on tasks assigned him. 
7. He is a friend to everyone he meets. 
8. He can't seem to get along with anyone. 
9. He has several friends within the class group. 
10. He 1s meddlesome, always getting into other people's 
things. 
11. He usually tends to his own affairs. 
12. He occasionally makes a nuisance of himself. 
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13. He is usually very rude to his playmates. 
14. He 1s a very well-mannered child most of the time. 
15. He is usually polite, but on occasions is rude to 
his playmates. 
16. Your child has taken things that are not his on 
many occasions. 
l? Your child has taken things from others on a few 
occasions. 
18. Your child has never been known to steal. 
19. Your child 1s v.ery nervous, unable to work calmly .• 
20. He settles down to the task at hand and gets it done. 
21. He is restless and irritable occasionally but has 
a fair attention span. 
22. He is very orderly, complies with established rou-
tine. 
23. On occasions he whispers or writes notes. 
24. He interrupts the class with impromptu recitations. 
He acts "smart" to attract attention. 
25. Once an assignment is clearly understood, he goes 
ahead with no further assistance. 
26. He occasionally asks for unnecessary help. 
27. He continually seeks assistance, even on simple 
tasks performed often. 
28. Your child is very-shy and retiring; withdraws from 
the group and preters to be alone. 
29. Your child upholds his end of a conversation, seems 
relaxed with others. 
30. Your child 1sn't happy unless he is with a group. 
31. He responds quite normally to conditions. 
32. He bas temper tantrums and is easily irritated. 
33. He is very submissive, patient, and long Buffering. 
34. He 1s able to take criticism in his stride and bene-
fit from it if constructive. 
35. Criticism doesn't upset him very muoh. 
36. He is nearly always angered by criticism. 
37. Your child is fearful in physical situations. 
38. He will take reasonable chances in physical situa-
tions. 
39. He 1s a dare-devil and takes unnecessary chances. 
40. He 1s very suspicious and distrustful of others. 
41. He is generally trustrul. 
42. He accepts everything without question. 
43. He gives up before adequate trial. 
44. He 1s obstinate and never gives in. 
45. He gives everything a fair trial. 
46. He 1s usually negative and contrary. 
47. He 1s generally open-minded. 
48. He 1s rather easily persuaded. 
49. He rarely criticizes others. 
50. He comments on outstanding weaknesses or faults 
of others. 
51. He is extremely critical of others. 
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52. He 1s very unselfish. He would give away almost 
anything he has. 
53. He will usually share with others. 
54. He seldom share anything with anyone. 
Thank you for your co-operation. I'm sure your contri-
bution will help make our conferences more successful and 
satisfying. 
If you have any suggestions as to items that should be 
discussed in our conferences, please use this space to 
mention them. 
